
Greenslade Primary School 

English and Literacy Policy 

Aims 

This policy aims to set out: 

 Our approach to teaching, monitoring and assessing English and literacy skills 

and knowledge 

 How we will make sure our provision for the teaching of English and literacy is 

of consistently high quality. 

This policy should be read in conjunction with: 

 English programmes of study: key stages 1 and 2 National curriculum in 

England 

 Statutory Framework for the Early Years Foundation Stage 

 Teaching and Learning Policy 

 Reading and Writing progression documents 

 Feedback and Marking Policy 

 Early Reading and Phonics Policy 

 Whole Class Guided Reading Model  

 ‘Little Wandle Letters and Sounds Revised programme overview’ 

Our vision for English and Literacy  

At Greenslade, we aim to develop pupils’ skills in reading, writing, speaking and 

listening. By the time that pupils move on from our school, our aim is for them to: 

 Be fluent readers and writers 

 Have a positive attitude towards books and reading, reading widely for 

pleasure and information 

 Be able to write for different purposes and audiences 

 Write clearly, accurately and coherently, adapting language, style and 

formality accordingly 

 Be curious and creative when it comes to reading and writing, for example 

being interested in learning the meaning of new words. 

 Have a wide vocabulary and understanding of grammar 

 Feel confident speaking in class and be able to clearly explain their 

understanding and ideas. 

 Listen carefully and sensitively to adults and their peers. 

Our principles for teaching of English and Literacy 

We teach English and literacy best when: 

 There’s a positive culture around reading and books in the school 

 Staff feel they have the knowledge, skills, understanding and professional 

support they need to teach English and literacy effectively. 

 We expose children to different types of reading material 

 We involve families in their children’s learning 

 The English curriculum is coherently planned and sequenced. 

 We identify where pupils have learning gaps or aren’t making progress and 

intervene to target these 

 Teaching resources are available, up to date, varied and diverse and match 

pupil and curriculum needs 



 We engage pupils in high-quality interactions 

 We model new language and accurate grammar to pupils 

 There’s sufficient detailed and frequent ongoing assessment of pupil progress 

 We support pupils with speech, language and communication needs, for 

example providing small group support, such as WellComm. 

Roles and responsibilities 

The headteacher is responsible for: 

 Building a team of expert teachers who know and understand the processes 

that underpin learning to read and write 

 Providing teachers with the appropriate training and resources so that they 

can competently deliver the English curriculum 

 Creating a stimulating school environment where pupils are exposed to 

different types of reading material, such as through displays, books and other 

classroom resources 

The English and Literacy lead is responsible for: 

 High-quality teaching and subject knowledge of staff 

 A coherently planned and sequenced English curriculum 

 Consistent assessment and accurate teacher judgements within English and 

literacy 

 Ensuring teachers have the best resources to teach with, including ensuring 

classrooms are stocked with high quality reading books. 

Classroom teachers are responsible for: 

 Planning effective English and literacy lessons 

 Providing opportunities for pupils to apply their English and literacy skills in a 

variety of ways 

 Completing the relevant marking and assessment 

 Making sure support staff are effectively deployed and have the resources 

they need to support children. 

Curriculum 

Our English curriculum is based on the expectations and progression as set out in the 

National Curriculum for English and the Statutory Framework for the Early Years 

Foundation Stage. It aims to instil in our children a lifelong love of reading and writing 

and to equip them with the communication skills they will need in order to be 

successful, valuable and socially responsible citizens. We strive to inspire an 

appreciation of our rich and varied literary heritage and a habit of reading widely 

and often. Reading is at the heart of the curriculum with class texts chosen to ensure 

children experience reading as a pleasurable experience which underpins all their 

learning across the curriculum.   

Our English curriculum is implemented through the use of rich texts which have often 

been chosen to also provide links to the wider curriculum. These texts provide a 

springboard to inspire children to read and write. Our English curriculum aims to 

provide purposeful opportunities for reading, writing and discussion. We want our 

pupils to be proficient readers, writers, spellers and speakers. Our English lessons 

develop pupils’ spoken language, reading, writing, grammar and vocabulary, 

teaching them how to write within different genres and which structural and 

language features to include to be successful. Example texts are used to start the 

writing process so that children can base their own writing on good models. Lessons 



also focus on the teaching of specific spelling, grammar and punctuation skills so 

that children can apply these skills to their extended writing, and writing across the 

curriculum.  

To support teachers in planning English lessons that are coherent and progressive, 

we have reading and writing progression documents which set out the skills and 

knowledge to be learned by each year group. In addition, we have a curriculum 

map for each term which includes suggestions for focus texts and writing outcomes, 

and unit plans which have been specifically written by the school, or other publishers 

such as CLPE, Literacy Shed, The Write Stuff or Opening Doors. We are constantly 

reviewing and adapting our curriculum overview as we identify new texts that we 

believe our children would benefit from being exposed to. 

 

 

  



Reading 

In addition to daily English lessons, our children 

develop their early reading skills through the 

use of the approved daily phonics 

programme – Little Wandle Letters and Sounds 

Revised.  

They begin the programme in Nursery 

(Foundations of Phonics) and finish in Year Two 

once they are reading fluently. As well as 

participating in a daily phonics session, 

children read a decodable book with a 

trained adult, three times a week. During 

these reading practice sessions, they read as 

part of a small group and develop their skills of 

decoding, prosody and comprehension. The 

books will have been carefully matched to a 

child’s current level of phonics ability as a 

result of regular assessment by the class 

teacher. Children then take the same book 

home to read to an adult. Children who are 

just beginning their reading journey in 

Reception will begin by reading wordless 

books. 

In addition to reading decodable phonics books, children also choose a ‘sharing’ 

book (from the selection of quality books available in the classroom) to take home. 

The book may be above the reading ability of the child but is for an adult to read to 

them. Please refer to our separate ‘Early Reading and Phonics’ policy and to the 

‘Little Wandle Letters and Sounds Revised programme overview’ for more 

information.  

  



In Key Stage Two, children participate in whole class guided reading sessions four 

times a week, leaving additional time every week for ‘Reading for Pleasure’. Our 

guided reading sessions cover a variety of both fiction and non-fiction texts and 

focus on developing knowledge of text types, grammar and vocabulary, fluency 

and the skills of retrieval, inference, prediction, summarising and explaining. We 

place great emphasis on discussion during these sessions, as well as teachers 

modelling reading aloud. Please refer to our ‘Whole Class Guided Reading Model’ 

which provides specific and more in-depth guidance on the principles of teaching 

whole class guided reading. 

During Reading for Pleasure time, children have the opportunity to browse books in 

the classroom, read independently, discuss books with their teacher and each other 

and may also visit the local library.  

  



Each classroom has an inviting reading area 

stocked with high quality books. The books 

themselves are the most important aspect of any 

book corner. In accordance with the advice 

given in the DfE Reading Framework, ideally, 

every book corner should be a mini library, a 

place for children to browse the best books, revisit 

the ones that the teacher has read to them, and 

to borrow books to read or retell at home.  

The focus should always be on what would make 

the biggest difference to children’s reading 

habits, including:  

 not displaying too many books at once 

 refreshing the display  

 making the books attractive and easy for 

children to find e.g organising them by 

genre. 

The more choice that is presented, the less 

children are likely to engage. Teachers might 

consider displaying only the books that have 

been read aloud to children, such as 30 or 40 

storybooks. Different books can be introduced 

gradually, including those the children will have 

heard during story-time. We regularly ‘top up’ our 

book areas with new books, for example, those that we have purchased through 

money raised from our book fair. 

The ‘decodable’ books matched to our phonics programme should be stored 

separately so that teachers can ensure children only take home the ones that are 

matched to their current reading ability. 

Classes have regular storytimes where teachers read aloud texts from the class 

collections. Our curriculum overviews provide some suggestoins about texts that 

could be read aloud by teachers during story times, but teachers are also 

encouraged to read books that they have found and enjoy.  



To inspire interest in books and reading for pleasure and knowledge, we ensure that 

books are prominently displayed around the school and books and stories feature 

heavily in our weekly whole school assemblies. We believe that books and stories are 

a valuable and very powerful way of teaching children about empathy, diversity, 

stereotypes, a wide variety of issues relevant to the children’s lives.  We also display 

books to promote interest in our wider curriculum and to reinforce links that reading 

has with knowledge of the wider world.  

  



During finer weather, we open our book shed which is situated in our Peace Garden 

so that children can lounge and read books during playtimes. We also have an 

annual Book Fair to promote interest in reading at home, second-hand book sales, 

celebrate World Book Day and provide workshops for parents about the importance 

of reading at home and on how to support their children with phonics. 

 



Writing 

At Greenslade, much of the children’s writing is inspired by high quality texts and is 

often linked to other areas of the curriculum. Children are taught to write in a range 

of genres for different purposes.  

To get the best quality possible, our Writing units span a number of weeks so that 

children can be immersed in the text type. Teachers are provided with an outline 

plan of the unit, with objectives, success criteria and suggested writing outcomes. 

Teachers should plan their teaching sequence starting with the end outcome in 

mind, working backwards and selecting learning and mini outcomes to support this.  

To be proficient and fluent writers, we recognise that children need to be able to 

orchestrate the different skills required of a writer. Even when producing a single 

sentence, inexperienced writers may be juggling skills like letter formation, spelling, 

word choice, and sentence structure. When asked to write at length, they need to 

cope with the challenges of adhering to a topic, creating smooth transitions, 

avoiding repetition, and ensuring that the overall organization of the piece is 

coherent. All of this is in addition to absorbing the information that forms the basis for 

their writing, deciding what to say about it, and anticipating what a reader will need 

to know. To ease the cognitive load of having to manage all of these separate skills, 

teachers should provide explicit teaching around sentence structures and 

vocabulary, provide exemplars that illustrate these things, and lead discussions on 

the subject. They should provide opportunities to study good models of writing and 

reproduce those features in their own writing. Also, to write efficiently, children need 

to be free of the cognitive demands of skills such as handwriting and spelling so that 

their cognitive efforts can go towards thinking about ‘what’ to write rather than 

‘how’. For this reason, we ensure that we are explicitly teaching the skills of 

handwriting and spelling on a regular basis. 

Handwriting 

At Greenslade, we provide regular opportunities for handwriting practice. Starting in 

the Reception, children are taught to sit with the correct posture at the table and to 

hold a pencil effectively in preparation for fluent writing – using the tripod grip in 

almost all cases. They are also provided with opportunities to develop the motor skills 

required for writing, such as ‘dough disco’. We use the formation phrases from the 

Little Wandle Letters and Sounds revised phonics scheme to teach correct letter 

formation as soon as children begin Reception. They practice forming letters in 

phonic sessions as well as in 

continuous provision. 

In Reception, children are 

taught the correct start and 

exit points for each letter, but 

they are not taught ‘lead-in’ 

strokes or cursive handwriting 

at this point. Cursive 

handwriting is not introduced 

until Year 2. Capital letters are 

introduced in Reception once 

children have been 

introduced to all of their 

phase two sounds. We follow 

the Letter-Join handwriting 



programme which provides teachers with a progression and lessons to follow to 

teach cursive writing. Teachers should aim to teach handwriting as regularly as 

possible, at least twice a week. Teachers must ensure they are explicitly modelling 

letter formation and joins rather than leaving handwriting on the board for children 

to copy. This is because children may copy using the incorrect starting and finishing 

points. Teachers should also ensure that children are taught how to sit with the 

correct posture when writing.  

At Greenslade, we form letters as shown below, including entry and exit strokes.  

 

Examples of handwriting from different year groups are shown below: 

 

 

 

 

 

 

 

 

 

  



Spelling 

Starting in Reception, children are taught how to sound out and spell simple 

decodable words which contain the sounds they have been taught. They also begin 

to spell words which are not phonetically decodable (referred to as ‘tricky’ words) 

such as the, put, pull. Throughout Reception and Year 1, children practise spelling 

words as part of their phonics programme and are shown how to segment spoken 

words into individual phonemes and then how to represent the phonemes by the 

appropriate grapheme(s).  

In Year Two we are trialling ‘Little Wandle Spelling’ which is a new programme 

designed to provide a seamless link from the phonics programme to learning 

spelling. This programme builds on children’s knowledge of the alphabetic code 

and teaches them how to spell with confidence. The programme begins by 

reviewing phase 5 phonics. Children then follow a five week ‘Bridge to Spelling’ unit 

where the children are taught how to ‘think about spelling’ in daily sessions. In this 

unit they are introduced to key spelling terminology and are introduced to some of 

the basic conventions for suffixes and spelling. After this, they then move on to the 

Year Two spelling units (four spelling sessions a week). Both the ‘Bridge to Spelling’ 

and the spelling units provide full coverage of the National Curriculum requirements 

for Year Two. 

From Year Three onwards, we follow the ‘No Nonsense Spelling Programme’. The No 

Nonsense Spelling Programme’ provides teachers with a comprehensive yet 

accessible progression in the teaching of spelling. Guidance, rather than 

prescription, is provided on how to teach the strategies, knowledge and skills pupils 

need to learn. The focus of the programme is on the teaching of spelling, which 

embraces knowledge of spelling conventions – patterns and rules; but integral to the 

teaching is the opportunity to promote the learning of spellings, including statutory 

words, common exceptions and personal spellings. The programme, which delivers 

a manageable tool for meeting the requirements of the National Curriculum, has a 

clear progression through blocks of teaching units across the year. The programme 

consists of the requirements of the National Curriculum, which have been organised 

into strands and then broken down into termly overviews. Termly overviews have 

been mapped across weeks as half termly plans. These follow a model of five 

spelling sessions across two weeks. The lessons themselves follow the structure below: 

 



Each lesson is approximately 10 to15 minutes long, but lesson plans are flexible so 

that the teaching can reflect the extra time needed on a teaching point if required. 

Each child from Year Two to Year Six should have a Spelling Journal in which the 

record their spelling work. Examples from children’s spelling journals are shown 

below: 



Grammar 

At Greenslade, we advocate a contextualised approach to teaching grammar. This 

approach is based on research which shows that children benefit from being taught 

in a way that uses examples from authentic texts, that makes connections between 

being a reader and a writer, that explores the effects of words, phrases, sentences 

and paragraphs and that encourages them to play with language in their writing. 

Through explicit teaching of grammar in context, we aim to deepen children’s 

understanding of how language works, enabling them to exercise conscious choice 

in their writing. Through using high quality texts, teachers should ‘zoom in to’ sections 

of text in order to analyse the choices the author has made with regards to 

sentence structure and vocabulary and the effect this has on the reader. At this 

point, children can be introduced to the correct grammar terminology, but more 

importantly they should be involved in discussion about the effects of the structures 

that have been used and time to then practice using the same structures in their 

own writing through deliberate practice. Through deliberate practise, children are 

given time to work on constructing clear and well-structured sentences which mimic 

the structures which are found in the texts they are studying. They learn to craft 

sentences which include a range of grammatical features and structures such as 

conjunctions, variations in verb tenses, adverbial phrases and subordination. Well-

crafted sentences are the building blocks of high quality pieces of writing.  

In sequences of work, teachers should seek opportunities to promote meaningful 

connections between grammar and writing. The key principles of teaching grammar 

in context are summarised below: 

Always link a grammar 

feature to its effect on the 

writing 

Be explicit about the learning purpose. Rather than saying 

“Today we are what a prepositional phrase is”, you might say 

“Today we are learning how to describe the setting for our 

story by using prepositional phrases”. 

Use grammatical terms 

but explain them through 

examples 

Using appropriate language to discuss language can help 

teachers and children to be precise and allows for more 

succinct talk about reading and writing. 

Encourage high-quality 

discussion about 

language and effects 

Children should engage in discussions about the grammar 

feature being studied and choices and possibilities. 

Discussions should help children to make meaningful 

connections between grammar and writing and encourage 

them to take ownership of decision-making in their own 

writing. 

Use authentic examples 

from authentic texts 

Where possible use authentic examples from authentic texts 

to explore what real authors do and the choices they make.  

Use models for children to 

imitate 

Imitation is not the same as copying. It involves re-creation of 

grammatical patterns or ideas, rather than direct duplication 

and can be thought of as a scaffold that allows children to 

experiment with new structures and new forms of expression.   

Support children to make 

deliberate choices 

Writing is a complex act of decision-making, involving 

choices about content, structure, layout, sentence lengths 

and types and vocabulary. Children should be given 

autonomy about the choices they make in their writing. 

Encourage language 

play, experimentation and 

risk-taking 

Children should be encouraged to test out possibilities and to 

be playful with language. Above all, writing should be fun 

and include an element of risk-taking.  

 

Teachers should refer to recent CPD materials for more information and ideas for 

including deliberate practice of sentence structures within their writing sequences 



The importance of talk 

Writing floats on a sea of talk 

- James Britton 

Talk is at the heart of the writing process. Research suggests that engaging in daily 

and meaningful talk and writing is one of the best ways to develop children’s 

language. Encouraging children to talk and collaborate together during writing time 

improves children’s final written outcomes. Children who talk as they write go on to 

write richer and more sophisticated texts. This may be because talk frees up more 

working memory for writing or because talk between children assists them in 

deciding what to say and how to encode it. A classroom rich in talk, where children 

are encouraged to tell others about events in their own lives, the knowledge they 

bring into school, and the imaginative ideas their minds conjure up is the foundation 

of any high-quality writing. Teachers should provide children with the opportunities to 

‘talk their texts into being’ - talk is vital at all parts of a young writer’s process. Firstly, 

talking helps children generate ideas for what it is they want to write about. Talk also 

supports pupils to plan what it is they want to write down. It helps them draft fluently, 

to revise, and to proofread with an audience in mind. Finally, talk provides an 

opportunity to perform to others.  

As summarised by the Writing for Pleasure Centre, talk for writing comes in many 

forms. Teachers should aim to ensure children have opportunities to talk prior to 

writing. 

 

Building towards final written outcomes 

Teachers should ensure that children are aware of the audience and purpose of a 

piece of writing prior to planning as this will dictate the style, formality, sentence 

structures and vocabulary used within the composition. Teachers must model pieces 

of writing at each stage and articulate out loud the choices they are making as a 

writer (I DO). Children should be given time to practice, with the support of the 

teacher (WE DO), before then being asked to write independently (YOU DO). In our 

English lesson, Reading and Writing are interwoven so that the child learns writing 

through engaging with texts. Teachers should aim to ensure the following elements 



are incorporated into a writing teaching sequence (which may span a number of 

weeks): 



Use of scaffolds and support: 

Scaffolds for writing act like stabilisers on a bike and support 

children in the writing process until they are able to write 

more independently. Such scaffolds include: 

 Word banks/vocabulary banks 

 Writing frames 

 Sentence openers 

 Exemplars 

 Visuals 

 Grapheme mats 

 

Scaffolds are particularly helpful for children who find writing challenging or who 

have specific needs. They enable the child to access to task and to experience 

success without being overly reliant on an adult.  

Displays 

There are two types of display that we would expect to see in classrooms and 

around the school to support children in the learning process or to celebrate 

learning outcomes: 

 Working walls - These displays change often and are used as a reference 

point for children to support them throughout a unit of work. These are not 

‘polished displays’ and often contain flipcharts of writing modelled by the 

teacher, useful words, visuals and reminders. 

 

 

 

 

 

 

 

 Displays of final outcomes – These displays are more permanent in nature and 

serve to showcase children’s final pieces of work. If possible, work is mounted 

and the teacher provides a short narrative about the inspiration and the 

purpose of the writing on display.  



 

Feedback and Assessment 

Teachers are regularly monitoring the progress of children, through discussion and 

checking work, both during the lessons and afterwards. Many lessons will feature a 

‘We Do’ section where children work with the teacher on examples before working 

more independently. This is a critical time for teachers to ‘check in’ with how 

children are progressing, to address misconceptions and to provide verbal 

feedback. We believe that the use of mini whiteboards is an effective way for 

children to demonstrate their understanding during the ‘we do’ section of a lesson. 

Teachers can see ‘at a glance’ what the common errors and misconceptions are 

and can provide ‘on the spot’ feedback. We regularly make use of visualisers to 

display children’s work to the rest of the class so that the positives can be discussed 

and areas to improve can be identified by the whole class. This is also an effective 

way for the teacher to model the proof-reading and editing process. 



Please refer to our Feedback and Marking policy which provides more specific 

information about how we provide verbal and written feedback to children and for 

our marking codes. 

Our children are based-lined when they enter Reception. Starting from Nursery, 

through to Key Stage One and Key Stage Two, we assess children on a termly basis. 

In the early years, this is based on observations of children in the setting, both in 

continuous provision and during focused, adult-led groups. In Years One onwards, 

teachers use a mixture of teacher assessment and more formal Reading and Maths 

tests to assess achievement and progress. We have assessment grids which we use 

to help us make assessments of children in Reading and Writing. Teachers submit an 

assessment for each child each term and the outcomes are discussed in termly Pupil 

Progress meetings. In these meetings, teachers discuss the strengths and targets for 

their whole class, as well as drilling into individual children, the progress they are 

making and how they can be supported further during lessons or through 

interventions.  

Statutory assessments: 

 Baseline – beginning of Reception 

 Profile – end of Reception 

 Phonics Check – Year 1 

 SATS – Reading, Writing, Spelling, Grammar and Punctuation – Year 6 

Monitoring 

We monitor teaching and learning in English and Early Reading and Phonics in our 

school to ensure that all of our pupils make the best possible progress from their 

starting points. 

Monitoring of the standards of teaching and learning in English and Early Reading 

and Phonics will be conducted in the following ways: 

 Conducting learning walks 

 Reviewing feedback and marking 

 Book looks 

 Talking to children 

 Termly pupil progress meetings 

 Looking at work on display 

 Analysing results from statutory assessments 

 

 

 

 


