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Respect      Inspire      Achieve 

Greenslade is an exciting learning community where we aspire to maximise 
achievement for all through an inspiring, relevant and challenging curriculum. At 
Greenslade we hold high expectations of behaviour, attitude and achievement.   

Our aim is for all members of the Greenslade community to become independent 
and autonomous, lifelong learners who make a positive contribution to our 
community and society. Greenslade is a place where children and adults work 
together to celebrate each other‛s similarities and differences. We are 
committed to promoting equality of opportunity for all, to treating every adult 
and child with equal respect regardless of gender, race, religion, ability, 
disability, culture or socio-economic group. Discrimination of any kind is 
unacceptable and is challenged. 

This policy should be read in conjunction with our Feedback and Marking Policy 
and the Behaviour Policy.  

Our general approach to teaching and learning at Greenslade is built around 
Rosenshine‛s Principles of Instruction. These define the key elements of 
effective practice. They are based on research, including ‘cognitive load theory‛, 
and are designed to give direct links from research into practice. 

Rosenshine‛s 10 Principles of Instruction 
1 

Begin a lesson 
with a short 

review of 
previous 
learning. 

2 
Present new 
material in 
small steps 

with student 
practice 

after each 
step. 

3 
Ask a large 
number of 

questions and 
check the 

responses of 
all students 

4 
Provide 
models. 

5 
Guide student 

practice. 

6 
Check for 
student 

understanding. 

7 
Obtain high 

success 
rates. 

 
 

8 
Provide 

scaffolds for 
difficult 
tasks. 

9 
Provide time 

for 
independent 

practice. 

10 
Engage pupils 

in 
weekly/monthly 

review. 
 
 



Memory and Cognitive Load Theory 

Information enters our brains from the environment into our working memory. 
Our working memory is finite, small and can only cope with a limited amount of 
information at once. We process the information in order for it to be stored in 
the long-term memory. The long-term memory is unlimited and we retrieve the 

information back into the 
working memory when we need 
it. 

Our brains organise knowledge 
into ‘schemata‛, which are 
cognitive networks of 
knowledge, beliefs and 
experiences about aspects of 
the world.  

Typically, new information and 
language is stored if we can 

connect it to pre-existing knowledge that we have. This prior knowledge is key 
to our capacity to learn new information. The more complex and interconnected 
our schemata are, the easier it is to make sense of new information and the 
better we are at organising it so that it makes sense. 

When we understand something, it means our schemata are more fully formed, 
more connected and can be explained and recalled more fluently from our long-
term memory. 

We forget information that we don‛t initially store in our long-term memory or 
if we don‛t retrieve it enough. We increase our ability to improve our recall and 
understanding if we remember the information more often and in more depth. 
Regular retrieval practice leads to fluency and automaticity. Teachers should 
provide opportunities for children to recall previous knowledge during lessons 
and to develop it further on a regular basis.  

The ‛Cognitive Load Theory‛ states that the more fluent we are with the 
retrieval of stored information form the long-term memory, the more capacity 
we have in our working memory to attend to new information and the more 
working memory space we have to deal with applying the information. 

Misconceptions occur when our schema contains incorrect information or are an 
incomplete model of how a process works. When misconceptions occur, they 
have to be unpicked and a new, correct schema has to be re-learnt. 

 



The Redundancy Effect 

When pupils are presented with unnecessary information, it clogs up their 
working memory. This means they may remember the irrelevant information and 
forget the information we want them to learn. It is important that teachers 
provide clear, concise information and instruction so that pupils can focus on the 
information to be learned. Teachers should avoid too much ‘waffle‛ and deviating 
from the point.  

 

“ Memory is the residue of thought.” 

Daniel Willingham 

(In other words, we are more likely to remember things that we put most effort 
into thinking about. We need to maximise opportunities for pupils to work hard 
with their thinking.) 

 

Reviewing Previous Learning (Retrieval Practice) 

Retrieval practice supports our long-term memory and our level of fluency 
recall. Unless we review what we have learnt, our memory of that information 
fades. Many of our lessons will begin with a short review so that pupils are able 
to re-activate previously acquired knowledge. By re-activating this prior 
knowledge, we are reducing cognitive load and ensuring previously learned 
material is not forgotten. 

 

Principles of Retrieval Practice 

• Involve everyone (all pupils should be involved in checking their 
understanding) 

• Make checking accurate and easy (short activities with instant 
feedback) 

• Specify the knowledge (be clear what knowledge is being tested) 
• Keep it generative (rely on memory and shut the books!) 
• Vary the diet (use different types of activities) 
• Make it time efficient (activities should be short and sharp!) 
• Make it workload efficient (should involve no teacher marking) 

 

 



Examples of retrieval practice strategies (see appendix 1 for more details) 

• Quick fire quizzes 

• Multiple choice 

• Paper quizzes 

• Silent self-quiz 

• Tell the story 

• Explain 

• Summarise 

• Mapping 

• Drawing and labelling 

• Matching 

Present new material in small steps 

The most effective teachers recognise the 
limitations of the working memory and break 
new learning into smaller chunks. They then 
ensure that pupils have sufficient time to 
practise these small steps.  

Teachers should use continued assessment 
for learning to judge whether children have 
mastered small steps, before moving to new 
learning. Where it is evident children need 
more practise, teachers should be confident 
to go back and re-teach skills and lessons 
again.  

 

Ask a large number of questions and check for understanding 

Effective questioning lies at the heart of great instructional teaching. It is vital 
that teachers get as much feedback as possible from pupils to ascertain how 
well they are learning. Teachers should be constantly wondering ‘How is it 
going?‛ ‘What have they understood?‛. More effective teachers ask more 
questions, involving more pupils, probing in more depth and taking more time to 
explain, clarify and check for understanding. They also ask students to explain 
their thinking. 



Relevant instructional procedures include: 

• Ask a large number of questions and check for understanding. 
• Ask students to explain what they have learned, 
• Check the response of all pupils. 
• Provide systematic feedback and corrections. 

 

 

 

 

 

 

 

 

 

 

(taken from Tom Sherrington‛s ‘Roshenshine‛s Principles in Action‛) 

The wrong way to check for understanding is to ask only a few questions, call on 
volunteers (usually the same children), and then make the assumption that all of 
the class understands. It is also an error to ask, ‘are there any questions?‛ and 
that if there aren‛t any, assume that everyone understands. If we are going to 
be sure that all students have a secure understanding, teachers should not 
assume that knowledge that has been shared in the public space of the 
classroom has been absorbed and learned by any individual.  

 

 

 

 



Provide models 

Providing models is a central feature of giving good explanations. Models can be: 

• Physical representations of completed tasks e.g. a model paragraph for a 
story. 

• Conceptual models e.g. model to describe the behaviour of solids, liquids 
and gases. 

• Explicit narration of our thought processes e.g. thinking aloud when 
reading a story or when solving a problem. 

In our Maths lessons in particular, teachers use a range of models and 
representations (both concrete and pictorial) as a bridge to understanding more 
abstract concepts. Pupils are encouraged 
to use physical manipulatives or draw 
visual representations to help them to 
understand mathematical concepts and 
procedures. 

Worked examples 

Effective teachers tend to provide 
students with worked examples so that 
the general patterns are clear. They may 
then reduce the level of completion, leaving pupils to finish the problems off 
with developing independence. 

If teachers are struggling with pupils who seem ‘stuck‛, often showing ‘another 
example‛ is the key to unlocking their understanding.  

Examples of ‘worked examples‛ in Maths 

 

 



Provide scaffolds  

Teachers may provide scaffolds for more difficult tasks (a bit like stabilisers 
on a bike). Scaffolds are intended to be temporary and can be removed so that 
pupils don‛t become too reliant on them. 

Type of scaffold Detail Classroom examples 
Writing frames These help pupils scaffold 

their writing in all subjects. 
Frames can provide scaffolds 
for extended pieces of writing 
as well as giving the pupils 
sentence stems to frame their 
answers. 

Displays/working walls 
Interactive Whiteboard 
Children‛s books 

Exemplars Pupils critically analyse 
examples produced by other 
students or the teacher. Pupils 
are asked for the positive 
features of the exemplar. 
Through this, they better 
understand the success 
criteria and can compare their 
version to the example. 

Classroom displays 
Annotated exemplars in 
children‛s books. 

Strategic 
thinking 

These are strategies that help 
the children to unlock a 
question which they may be 
struggling with initially. 
Strategic thinking needs 
explicit modelling and 
scaffolding before the 
children can do it 
independently. 

Teacher input during 
lessons. 



Anticipate errors 
and 

misconceptions 

An important part of 
scaffolding is tackling 
misconceptions head on. 
Teachers should come ‘pre-
armed‛ to a lesson in terms of 
knowing what the potential 
pitfalls may be so that they 
can teach pupils to be more 
efficient in self-checking and 
self-correcting their work. 

Whole class and small 
focus group teaching. 

 

Guide student practice 

Nobody excels at anything without lots of practice and that starts with the way 
that teachers conduct their lessons. 

Watching a teacher perform a task doesn‛t necessarily mean a pupil can do it, 
even if they have seen exactly what the teacher has done and heard them 
explain it really clearly. There‛s just too much to take in, to process and turn 
into knowledge they can then deploy themselves. 

What is needed is a much more extended hand-over where the teacher works 
with the students to do the task together. 

Relevant instructional procedures include: 

• Provide a high level of practice for all pupils. 
• Guide pupils as they begin to practice. 
• Prepare pupils for independent practice. 
• Monitor students when they begin independent practice.  

All pupils need to practise – but that practice must be guided so that the 
chance of forming misconceptions is minimised. Also, guided practice 
contributes to generating high success rate, which in turn fuels motivation and 
engagement during more independent work. 



At Greenslade, teachers are encouraged to use the ‘I Do, We Do, You Do‛ 
model in lessons - first modelling new learning, giving plenty of time for guided 
and repeated practice and then letting pupils try on their own. Some pupils may 
require more guided practice than others.  

 

 

 

 

Teachers should be aiming for a success rate of around 80%. If pupils are 
getting too much wrong, then they are effectively practising making errors! 
Teachers need to be using assessment for learning strategies, as well as 
checking through books at the end of a lesson, to check for success rates. If 
pupils are making lots of errors then teachers should re-teach, re-explain and 
provide more time to practice. Teachers should use their professional 
judgement to repeat lessons if they feel it is necessary.  

On the other hand, success rates should not be so high that children feel 
unchallenged. Children achieving high success rates, should be challenged within 
the lesson by being given challenges with more depth, which require more 
explanation, or by expecting them to work with less scaffolding and support. 
Teachers should establish a ‘can do‛ mindset within their classrooms, where 
children feel able to make mistakes and approach challenge with a positive 
attitude.  

 

 

 



Independent Practice 

The ultimate goal for teachers is to construct learning so that pupils are able to 
do things independently. More successful teachers provide plenty of 
opportunities for pupils to practise, and providing them with strategies for 
checking their work. 

The Learning Environment 

The learning environment is wider than the children‛s classroom – it is the whole 
school. Therefore, all staff have a responsibility to ensure that the school‛s 
vision and ethos are evident throughout. At Greenslade, there is an atmosphere 
of mutual respect between adults and children. We place high value on the self-
esteem of children and encourage them to take risks in their learning and learn 
from their mistakes. Classrooms should be well organised and decluttered. Daily 
routines should be well established so that children can focus on their learning. 
Resources should be well labelled and easily available. At all times, staff set 
high expectations of behaviour in the classrooms and when moving around the 
school. Positive behaviour will be reinforced in line with our Behaviour Policy. 

Displays should be used to celebrate outcomes, inspire interest or to support 
learning. Working walls are used to display the learning journey, to support new 
learning and to remind children of new 
vocabulary. Working walls do not need to be 
highly ‘polished‛ displays – but should be 
updated regularly to reflect the learning 
currently happening in the classrooms. 

When celebrating children‛s final outcomes, 
we do expect these displays to be of high 
quality. Preferably, the work should be double-mounted and well placed on the 
display to avoid overcrowding. Signage should be used to indicate the focus of 

the work on display and photos may be used to show the 
process. Every class should have an inviting, well-
organised book area (refer to 
English policy for further 
details). 

 

 

 

 



The Wider Curriculum 

Children‛s learning should be further enhanced and contextualized through the 
wider curriculum. This includes visits to museums, galleries, theatres, outdoor 
learning centres and other schools, theme days and special events, as well as a 
range of visitors to school from outside agencies and educational groups.  This is 
vital as it gives children access to opportunities they might not otherwise have 
and broadens their experiences and develops aspirations. 

 

 

 

 

 

 

Adapting the curriculum to support children with SEND 

Children with SEND are including in all aspects of school life. Leaders, class 
teachers and Learning Support Assistants work together to develop and adapt 
the curriculum in order to meet the needs of the SEND children in their 
classes. Their aim is to remove barriers to learning so that SEND children can 
access the curriculum as far as possible.  

Strategies used to adapt the curriculum for SEND children include: 

• Explicit teaching of technical vocabulary relating to the subject and re-
visiting this language. 

• Use of visual prompts to support children with routines and carrying out 
tasks. 

• Consideration of seating arrangements. 



• Resources purchased and utilised as required to support children with 
physical needs e.g. wobble cushions, writing slopes, pen grips, ipads, fiddle 
toys. 

• Access to practical apparatus and resources e.g. manipulatives in Maths 
• Appropriate differentiation and scaffolding to enable children to access 

material without their learning needs presenting a barrier. 
• Provision of rest breaks, movement breaks and sensory experiences to 

reduce levels of stress and to support concentration. 
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Appendix 1 Examples of retrieval practice 

 

• Speak like an expert for 1 minute about… 

 

 

• Challenge grids 

 

 

 

 

 

 

 

 

 

 

 

 

• Flashcards 

 

 

 

 

• Silent Self Quiz (e.g. what 
can you remember about 
these characters?) 

 

 

 



• Tell The Story 

 

 

 

 

 

 

• Drawing and labelling 

 

 

 

 

 

• Summarising 
 
 
 
 
 

 

• Mind-maps 

 

 

 

 

 

 

 

 



• Images and photos  

 

 

 

 

 

 

 

• Timelines  


